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'^ttestidftnaires were tailed ^/b 765 special education, 
teachers determine if the concept of btirnotit is. celevaht to 
teachers'of exceptional to determine if the age levels | 

delivery model, and type of children served are^r^ to the | 

experience^pf burnout, Responses were obtained from 601 teachers. | 
Rmor>g findings w.pre the ^fpllowing: teach with responsibility at | 
the iunior high level ranked highest on the measure o£ emotipnal _ I 
exhiustion and deperspnalitition and were also Ipwest on tha measure I 
of personal accpmplishientt when the_*'other*' category of service 1 
delivery model is omitted from consideration^ Consulting teachers - I 
ranked Wghest on both em^^^ and aepersonaltzationt 

but 'also highest on the measure of personal accomplishment? teachers > 
of hearing impaired, fpllowed closely^ by those of emotionally i 
disturbed and gifted stude^its, indicated the greatest of 
emptibtial ^xhiustibn: younger teachers expressed por^ emotional 
exhuastion and depersonalitation fnd less persoiai accpmplLshment 
than b|der teachersj^nu^ of teaching experience ift 

regular education cor with the Measures of - * . 

emotional' exhuastion^ depersonalixation^^and personal accomplishment;! 
and teiachers* ratings pf^he suppprt from their administrators^ ^ 4 
fello* teachersV and parents did appear ^related to the :|hree burnout^^ 
measures'. Tables with statistical data are appended, (SBl 
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. : . . Special 'Eddcatipii Burn-out 



' ■ ' * . ' - . . ______ /- ■ _ _ 

A condition labeled burn-out 'has- received moeh attention recently in 
both the popular .press arid professiorfal journals. PublicationV as diverse as 
Exceptional Children and the BaU Street Journal have devoted space to this . 
s^nHrbme.Mdrig' workers in the "helping professidris". The burn-out syndrome 
hai frepn defirifed as exhaustion due to the excessive demends on a person's 
. energjf, strength, or resourees tFreUdenberger, 1977). Maslach (1978) believes 
that professionals in human service iristitutions^ who «re required to be 
.• iritensely involved with other people presenting psychological , social , and/or 
■\ physic^il problems, are at risk^ for experiencing the cotidit^ions of the syndrome. 
V Lately, attention has beeri giveri to burn-out mblyg teachers, iriel.udirig^ 
'tho>e in special education^ The number of teachers with twenty 6r more yem 
' ^^'exper^l^ee ha^ decreased by half in the last 15 years and there is evidence 
: tS^iMny teachers would not choose the profession if they were starting over 
a^#do not plan to rempin in the field'until retirement {HeSUire, 1979). 
Whether or not factors associated with burn-out have contributed to this 
• ^ situation is still unclear. The bulk of the literature dealing with the 
syndrome amor^ teachers has been largely conjecture, based upon generaliza- 
tions from research with other populations. Most of the 'available literature 
has focused on «?ays for dealing with presutiied causes of the syndrome rather., 
than attemptifrg to define and describe the condition itsilf. Because of the 
popularity of the syridrome and because special education teachers were 
expressing feelings. of being "burned-out% the authors decided, to examine 
existing literature involving otrier professions to'devise an exploratory 
. study of factors related to burn-out. with teachers of .exceptional childreri. 
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Waslach, and associates have reported the results 'of a number of studies 
•involving pbiiee officers jMaslach fi Jackson, 1979)i daj? care workers (Mas lach 
% Pines, 1977), and' mental health workers (Pines 6 Haslachj 1978), among 
•*»»9ri. Out of this literature has come a deseriptibh of the burn-out , 

Pme. Maslach states that the sj^hdrome involves three possible factors: 
the first factor is characterized by increased feelings .of emotional exhaus- 
tioh; the second factdr by the development of negative, eynicsl attitudes and 
feelings about clients; and the third is a tendency to evaluate one's own 
perfonnance negatively (Mislach & Pines, 1979 J". 

these feelings of esnotional exhaustion, depersonalization, and negative 
self-eval uat ion, Maslach i Freudehberger (19744 1975) and others believe, can 
have ierious consequences for the professionals themselves as v»^ll as for 
their clients'»and the institutions in which they. work. The feel^ings are. ' 
often aeeompanied by indicators of personal stress such as physieil exhaus- 
tion, illness,, excessive use of drugs ^ and alcohol^ marital and family con- 
flicts, and psychological problems. These cohditiohs, in turn ^ can lead to. 
distancing^from clients, diminished work performance, increased abseht^ism 
and high job turnover. In this research^ a variety pf factors including 

" ■ ■ ■ • 

client load, amount of direct involvement with clients,, length of work week, 
opportunitfes for time away from clients and work, amount of edueatiOh^ 
feiihing^ experience and perceptions of support from others were found to be* 
important. Some"- attention "has beal given to how these f'actors might be j 
involved in burn-out among special educators^ as well (Bensky^ et._al., 1980; 
Wei skopf, 1980; Zabel & Zabel, 1980). ^ ,i 

The present study was intended to be exploratory in nature - first to 
determine if the concept of burriOut is relevant to ^;eachers of exceptional; 
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children and, second, U ;'9termine what fartbrs reUted to barri-but exist 
that ebuia be examined in ^utu^e studied Specifically', the authors wished 
to determine if the age leveU delivery model, and type of children served 
are related to the experience of burh-but. We alsb'wished to examine the 

I' _• _._ ^ 

re itlonship of certain jother factors. -(indTuding age, experience, edueatibhi 
sexi marital status^ size of case lpa"d,N amount of working" time,; amount of time 
away from students, and perceptions bf support forni colleagues,, administrators 
and parents). 

> _ . _ • ■ ^ • . * ^ '■■ 

Procedure • , 

_■ ' i _ 

Sample / Listings. of all certified special education teachers in tSe 

state of'Karisasi^fjere obtained form the State Department of Education. In 

this state, ^rogrlims are^ administered oh a categorical basis including 

learning disabilities (LD), educable mentally retarded (EMR), trainable 

mentally retarded (tHR),'imbtiQnally disturbed or personal and social adjust- 

merit problems (PSA), gifted (6), multiple and severely handicapped (M/S), 

hearing Impaired (Hi), and visualljr impaired (VI); A raridbm saimple of 198 

teachers in each of the larger categories bf exceptional it j** (LD, EMR, TMR, 

PSA, 6, and teachers in ihter-related programs), together with al) of the 

•1 ' ■ • ■ ■ ■ ■ % 

■ ■ 0 ' • , ■ _ ; _ _ _ _ _ ■ _ _ 

teachers in lower incidence categories (cbhtaihihg fewer than 100 teachers)^ 

■ ■ - ^- -■- ■ - ---- ^ - - 

were selected for inclusion in the mailing list. In Wareh, 1980, question- 

. •. ^ . ^ ••. . 

riait-es were sent; to a .total of 765 special educaftion teachers. 

. i fleasures_. .the que'stibnnaire included items related to, characteristics* 
of. the respondent (e.g., age, sbx, race, marital status, years of regular and 
special education teaching, experience, arid certifiictatibri status) arid ebridi- 
tibijs bf their jobs (e.g., "age level of students,. del tyery model of pro^rani 

label pfstuderits, as well as number of studerits, length of work week, amount 
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of time worlc^ng directly witR stijderitsi hoiiiber of personal and profess iohal 
leave days, t ime ;^or administrativte tasks, and ratings ^f siippbrt from 
administrators^ CdlleagiieSi and parents). . ; , 

An addit-i^riaV 2 2 dtahs wer e us6d to measure. respondents' expressions of 

... ^ , ___ ____ — __„__._ 

factors involved in bur^n-dut. . The Mas 1 acH Born -out ^^fentdrly {MBI;)^ a 
questionnaire designed to- measure factors involved in the expertende of 
burh-btit was also selected for. use. in this* stUjdy, Jhe MBI include's items 
written in the f brm ibf statanehts about personaf feelings pr attitudes 
K"iport^d to indicate afibt ibnal exhaust ion , dipersbnalizit ibn i or p^rsbnal 
a<K0fflp1isbment^(See Maslacfi & for discussibn of development bf the 

iristrumehtv r^ ability, and yali'dity). ' This instrument had been utilized in 
a number bf earlier studies- to measure both frequency and intensity of such' 
feelings and attitudis. For jpurpbses bf this study, bhly bhe modificatibp 
was reqliied: the word "students" was- used in place of "recipients". 

Teachers were asked to respond to nine statements comprising the emp- 
• tibnal exhaustion factor (e;g.i "I feel ^btibnally drained from my work") i 
five statements cbmpri sing the depersbhalizatTbh factbr (e.g., "I feel I • 
treat some students as if they Were impersonal objects"); and eight state- 
mehts comprising the factor bf personal accomplishment (e.g., "I can easily 
understand hbw my students feel about things"). Responses were indicated 
on a 7 point Likert-type scale in terms of the frequency with which a respon- 
dent experienced the stated attitudes or feelings (d=never'; e=every day). 
The frequehfey scale bhly was utilized since it had" been found to be highfy 
correlated with intensity ratings, and because in most cases, the factor ■ 
loadings for. the frequency dimehsibh accbunted fbr slightly more of the r 

- ■ . .: . ■ - ,\'^- - _. • ^ ±L.- L^. 

variance in factor analysis of the items. Maslach and Jackspn report that 
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• .■■..<■ . ■ ■ . » 

■ \ , - ^ ■ s \. : ••• . 

.the emotional exhair§tion and depersonaiizatibh seales, while hot measuring : 
the sifefeelings and "^ittitudes, were found to correlate,. positively with one 
: another at moderate levels, while correlating negatively at relat*veli'.ldw 

^ , 're ' - '- - _- • ^ ■ • •' 

levels with the persdhal. accompli shmerit scale. 

Results I * / ^ ^ 

^ ef the 765 teichers sent a questionnaire, 601 (78.6 percent) returned 
: completed surveys. These serve as the sample in ihii study. Respondents 
worked with students at all levels, ftineti.dned ifi all of the deli verjr models, 
and served all types of exceptional children, they wereTJrimarily female 
• (86.9 percent); Caucasian (96 perdent) and married (6^.7 percent). Hales , 
accounted for 12.6 percent of the sample; single persons, 23.8 percent; 
divorced,' 9 percent; and other marital statuis not indicated 2.5 percent. 
Only, four* pereent of the sampile wis Black, bt^er, or not indicated. The ; 
sample was 'also ^relatively young-44.6 percent, between 21-2^^years of age; 
30.6 percent, 30-39; 12.5 percent^ 4d-49; 8 perceQt^.50-59;^ 
-.60-69. ThCrespondtnts were however i high^^ there were 40.4 

percent-with bachelor's degrees and a mean ntihiber of 17.8.graduate credU 
hour ^beyond the degree; 57 i8 percent hadzma;*er';s. degrees with a mean of 15,9 
Additional credit hours. Data on the years of regular and special education 
experience and certification status when r^kpondent^i^§^an teaching in 
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spid^ial education are included in Table 1. 

^l-- - ■ . ■ • ' . ' 

bevel s> models i and labels * ^ 

A major concern of this study was to examjffe relationships between the 
major independent variables of J^vel of teaphing responsibility (preschool, 

priMry,- inter^^^ junior highi hi^h-schoel). model of servfce delivery 

• , ■ • ■ • . ■ ■■ * .. • , . 

(itinerant, consulting, resource, self-contained, institutional ), and 1 abel 
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of studehts; (learning disabled, educ able mentally retarded, trainable 
mentally retarded, personal and social adjustment ^ gifted, jfliiUiple and 
■ • severely handicapped, visually impaired and hearing impaired) and the three . 
..dependent measures of erndtional exf^ustion, depersonalization, and personal 
satisfaction. Table 2 provides a breakdown of deli very" models, levels, and 
labels cf respondents' "teaching responsibilities. • 

Level , fables 3/ 4^^ and 5 include mean responses and rankings of the factors 

- _, . ■■ • ' •.. r . , -.^ V ' • ■ _, ___ • . . _ 

of embt iorial exhaustion, depersdnaliziitioni and personal accomplishment ^- 

according to level. Teachers With responsibility at the junior high le^el 

ranked higfvest on the measure^bf einbtiorial exhaustion and depersdnalization 

' " and were aUo loTOS^on the measure of persphal accompli shmeritV* Intermediate 

teaehersi oii the dthe^ hand^ ranked lowest on the emotional exhaustion and 

^ depersonalization scales, while ranking second from the top for personal. V 

- • y - 

accomplUhment. Preschool teachers ranked highest for personal accomplish- 

r**.. _ _ '_ _ _. ■ , ^ _ L - . 2 ' 

inenti but wesft-also relatively' high for emotional exhaustion^ 
' An aitajysis of variance on these, means indicated no significant differ- 
ences amohtf the responses for teachers at the differerit levels for eitKer the 

^ emotional exhaustion or personal accomplishment scales.. Teachers at the, 
interfflediate level did obtaip a depersonalization score that w|s 'significantly 
lower than those of the other groups. !-'^ 
Mode4_. " Mean respbrises are ranked aecdrding to service delivery tiodel of 
respondents for emotional exfiatistibn, depersbrial.ization and personal satis- 
faction in^ Tables 6, 7 and 3. When the "other" category is omitted from 
cbhside^ations consulting teachers ranked highest, on 'both Motional exfiaustibh' 

; and depersbhalizatibh; They also,-howeveri did rank relatively high on the 
measure of personal accompli sh^ierit. It iner'arit teachers ranked lowest on 
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emotional exhatrstibri and depeFsohalizatidh, with institutional teachers 
lower than teachers in the other models bh personal aeebm^l i shment . these 
results were statistically significant; , . ' " 

Label , fakirs 9^ 19, and 11 contain the rankings of mean responses according 
to label of students' served i feaehers bf hearing impalredi followed closely 
by those of PSA (emotionally disturbed) and gifted students ihdi called the 

greatest frequency of feelirrgs of eniotionaV exhaustion. Teachers bf trainable 

, •* ■ * ' . ' 

mentally handicapped arid multiple and severely handicapped students on the 
other Rand, ranked lowest bri this measure. According to results of anlaysis 

• '■ _ __ _____ ^ 

of variance of these means^ hone reached statistical sigrrif learice. 

Results wei:^ more dramatic for depersonalization. Teachers of PSA 

. ___ _■ ■_ ___ _ _. 

students obtairied the highest Score, arid it was sigttifiaritly higher than the 

Others. Teachers of niultiple arid severely handicapped children and trainable _ , " 

mentally retarded students again wire low. ori the measure bf depersbrializatiOri. 

Their meari depersorialization scores were significantly lower -than the others. . y 

Interest iriglyi jil though teachers of multiple 'and severely handicapped stud'erits 

r-anRed' Idw bri.anbti*bhal exhausVion ^^^^^ they also ranked * ■- 

lowest on the personal acSomplishmerit scales while the irieari for teachers of ^ 

gifted Vtuderits was significantly higher than those bf the other • grbup"s ! 

flthetjaetors. In addition to the analyses of effect of level, model, . 

arid label reported above, tiie effects of a number of additional variables , 

6 ^ . ..» 

have ilso been analyzed. - • V * • / 

Age. As seen in Tables 12, 13, and 14, age appears to be ah important 

var.iabi^ While there were no signff icant differences based upon 'analysis 

■_ ■ - _• - - J*- * -- - .• ' ' 

of variance among the several age groups for either enotional exhaustion or 

personal satisfaction, there were statisi^ically ^sigriifieant linear effects^ 
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sti'cR that younger teachers expressed more enotional exhaustion and deper- 
sonalization and less personal accompiishitierit tha^ older teachers. In 
additionj the analysis of ivari^ihce indicated statistically significant 
differences between the mean scores of -the various age groups for deper- 
sonalization. * . 

Pearson correl at ion co^ were tabul ated for the measures of 

emotional exhaustioh, depersonalization, and a personal accompli sfr^^^ with a 
number of additional variables. As Table IS illustrates,, most of these 
correlations were low, but several Were statistically significant. 
Experience . Number of years of teaching experience in regular education 
correfated negatively with th'e measures of jemotiohal exhaustidh, depersonali- 
zatibri, arid personal accomplishment. -Years of special educatiori experieriee 
was negatively correlateal with depersdrialization only. Apparently, the more 
experience teachers .have; the less likely they are to develop emotional 
exhaustion or depersonilizatioi^, yet they alsq experieriee lower levels of 
persbnal accbniplishiijerit . ^/ 

Us e of time > Several addit 1003] questions concerned the ways ^achers 
utilized time. A significant positive cbrrel at ibri was bbtairied betweeri 
teaching .time (riumber of hours spent working each week) arid embtiorial exhaUs- 
tiori. However-i there were- rib significant correlations betweeri amount of time 
teachers spent each week »sat'kirip dir^^eetly with, studerits, time each day away 
"from students, amount of time provid^d.for admirii strati ve duties^ or/amount 
of time to attend corifererices and in-service activities. , - 

Support s Teachers' rati rigs bi the supVort'Trom their" admin i^trj^^ 
fcfachers, and parents did. appear ^-elated tb the three burn-out measures, 
^esporidents rated support from each of these sources bri ^bikert-type scale. 



ERIC ^ 



r — - ' ; : . Speci al Educat ion Burn-out 

- U»e)cce11ent; 5»pb6r). Emotional exfiaustldn and: deperson scores " 

were fetiild to be signif icar^ly- correlated with ra^ 
- * three groups i while person aGeomplishment was significantly^^c^^ with 
/ ^jijngs 6^ support. ' ; 

' Wumber of students . Teachers' perceptions of .the appropriateness of the 
nuiiibir'^^^^ found to be related to their expressions of emotioiial 

exhaustion, though not with the other factors* Based upofi results of analysis 

" •-: : _ _j ■■ -f- ■- 

V, of variance, the mean emotional exhaustion scores for teachers who rate^ the 

number of 'students as " alsbut right" , "too smat 1 " , or "too 1 arge"" were found 

to be significantly different, .teachers with "too. large" cafe loads ranked 

ftighest in emotional exhaustion. However i several other variablps such as 

the existance of an aide, team teacher, or other special education personnel 

in the same buiVding-were not found to be significant variables. ' ^ ^ 

Concltfs4ofti " I 

The results of tfiis study indicate that the*sabject of burnrout aijong 
teachers of exceptional children is one that is worthy of exarnihatiohv' 
Certainly the high return rate (nearly 80 percent of the teachers survey^) ; 
points to substantial interest in the topicv In addition to questionnairje 
responses, a large proportion of respondents provided unsolicited comments, 
descriptions of their Htuations, and suggestions for remedy. Many apparently 
viewed the survey as ah pppbrtuni^y to express their feelings and voice 
concprns on a topic that was close to them.. 

fl^ Vhe analysis reported above, several conclusions might be dra^^^^^ 
First, ^d hot unexpectedly, teachers of emotionally disturbed (PSA) students 
appear to^Jerience the greatest bceupational''Stresses. Teachers working 



with other categories of^xceptionality, such as hearing impaired^ also 



experience retatWy higH leveis^,»i^ exhausMon, but tftey alssy 
report;jess ^ greater sense, of personal ac»1shfflent / 

their work. stiidents are aRparent iy 

^Ih^nged tfietr iHaents and expirience reTativelyfigh levels of eno- ^ 
tibnai; exhaustion. Tfiey ilsov howey^^ 

"iiS^lins^SS^ 

•^uhior hl^h level appear to m highest "rfsic -for'expiriencing.but-n^out. ^ Th6y^ ^ 
score higheit'both 6n anotional exhaustion ^nd d«personSli2aion and Ipwe^- . 
on personal accomplishnient. Tfiir^^^ Early . 

adolescence U widely perceived as a difficult . 

^ ' Afthough teachers of preschool children experience^elativety high * • 
levels of 'emotional exhaustion, they also r^nk highest for their reports of ^ , 
personal acc&mpliihinent. Working with young exceptional children is. demanding, 
and yet the apparent gains 'of students at this level may appear greater and . 
the future brighter than it does for older exceptiSnaf students. For as yet, 
undetermined reasons, teachers at the intermediate level scored relatively 
low on the measures of^ both emoti^ exRaustion and depersonalization, while v 
also rSp'orting relatively high 1^ ^iccomplishment. " 

. 4ong the service delivery models, consulting teachers were ffiund^to 
experiervce the highest Jevels of both enotional exhausUoa and depersonaliza- 
tion. Consulting teachers frequently do find theiselves^hjem^ndipg,,situa- 
tions. in Kansas, it is possible to serve in,this role with ho more-training 
or experience than teachers in other delivery models. Because of shortages 
.6f fully traijied personnel, it is not uncomnion, particularly in rural areas 
Where the model is i5st widely used, to find consultihg teachers with ng 
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regular or specUl education t?aehih^ 

certification in a single categorical area, and no training in consultation. . 
A^ltionally, they t^ypically are responsible fbr wast geographical territories, 
large numbers of students, and qiust d^al with the high expectations from ' .> 
teachers and administrators; It is interesting to note that teachers in the ■ ' 
itinerant role fare much better^ scoring lowest of all mddels on emotional " 
exhaustion aid ^periohalizatibh. ~ Unlike Consulting teachers, they primarily 
Wk |iirectly with students without the demands of providing services tp 
s^dent, teachers* and administrators alikfe. They also typically have breaks 
in their schedules ah^ time, away from students as tBey travel from school to . 

school 1 ^ - . . , ■ ; 

'f^acHers in iflstitiSion?! progrSns presented ah interesting pattern. 

. ■ - - ' ■ ■ . » * 

0espi|^^ft^n i^prlcihg longer^days and year-round, unlike teachers in public 
schools, they did hot report the highest levels of emotional exhaustion and 
scored lower ort ^epersoha^jiatibh than consulting teachers. This_may be due ,. * 
■ te tJie existence of fonnaT and infomal support 
TSe^e teachers iisually do work with more 

however, and- this jna^rpartty lxpr level of personal accomplishment 

they expRBriinqeV; ; ' " > • 

Age ahd»exj|>erfenc?'Of teachers appear to be important factors. Substan- _ 

^ial linear reiatldnships were obtained for age and all.^hree measures of 

-Burn-out., 7t»e older the teachersi the less anotional exhaustion and deper- 

r ^dna^lization and the gre^^ It is unclear 

- if older teachers have developed better strategies for coping with stress 

■■ 9iah younger teachers or if their expectations have become more consistent 

r^ith the realities they ehcbiihter.' It ra^ alsb be that teachers" who Rave 

' ' '-/fei^rienceti higher levels of anbtibnal exhaustibn, depersbnalizition and 

tbfiif levels of personal accbraplishment have left the field. 

- " ~'» • ' . -. ■ ' • ■ ' • ■ ■ • 
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' A similar pattern was found fdr experience— the greater tfie Sipant-bf, 

regtilar aria^pecial teaching experiencej the lower the emcftional exhaustion 

■ • ■ _ _ _ 7 : _ 

'anii'deoersonalization scores. Tfiis pattern was not found for personal accoin- 

- ^ ^ .• ^ ■■ / ■ • / . - •• - 

pllshments however. Teachers w^th more regular experience also indicated 

' / • * _ _ - _ ■ 

lower levels of personal accociijillshment, pephaps due to greater awareness of 
the discripancies between what they could accomplish with their special 

students and hohexceptional students. 

■ .* ■■ ■■ ' t - ----- 

Finallyj it appears that perceptions of support from administrators, 

-fellow teachers^ and parents are related to burn-out, particularly for the 

m^fsures of CTiotionil .exhaustion and depersonalization. Teachers who per- 

ceive external support for thanselves and their programs experience less of 

both. - , 

This study has dealt primarily With What mighr.be considered the "main 

effects" of certain variables. At present the data are being' analyzed in 

. _ > _ - _ - - 

greater detail to determine more precisely how the factors of level, model- 

and label may be-interreHted. Then, questions sucb as^ "00 consulting 

teachers of ttnotionally disturbed students at the junior high level experience 

greatest enbtional exhaustion?" and "If so, how is this related to age, 

experience, training and perceptions of support?" can be addressed: , 

.Undoubtedly, indtvidual personality, constitutional and experiential 

factors .not ^directly related. to conditions of »the job also play a role in the 

experience of burh-<lut.. These ^ however ^ may' be more difficult to both 

isolate or to modify. When external factors involved i*n identifying teachers 

of exceptional children who are a high on low risR for experiencing burn-out 

are detennlned, perhaps approaches for dealing with those variables can be : 

developedi Then, the detrimental effects of burn-out can be minimized. 



Jenskjr^ d. M, Shaw, S. F., Souse, A. S., Bates, Hi, Bixoh,- B., 6 Beane^W. E. 
Public L^w 94-142 and stress: A problem for educators. £xcept4iaiia.l- 
Chlldren, 1980, |7, 24-29. . . . 

Fretideriberger, h7~T. Burli^oUtV Occupational' hazard of the child care worker. 
" ; £MIj^Eare goarterly, rl977, 6; 90-98. . 

FruedenBerger, H. 3, Staff Jiurn-6ut . Journal of Social- issues , 19 74 * 30* 
1959-1965. • 

Freudenberger, H. J. The staff; burn-out syndrome in alternative ih^titutibhSi 
- Psychotherapy: Theory, Research and Practice , 1975, 12, 73-82. 

Haslachi E. Burhed-but. Human Behavior * 1976* 5* 16-22. 

Maslach, e. Job burn-but: Hbw pebple cbpeii Pilblic Welfare * 1978* 3|* 56-58'. 

Maslach* C. & Jackson, S. E. . Burned-out cops and their families. Bsyetilbgy 
• ' ^bday . May 1979* 12* 59-62. . . , ^ 

Maslach, -e. & Jaefesbri, S. E. the measur'enient of experienced burn-out; 

Berkeley, Galifbrhia: Uriivef-sity of California Department of Psychology, 
•1979. 

Maslach, C. & Pines,. A. Burn-oyt: The Ibss bf human earing. In A. Pines and 
e: MasUch' (Eds.) Experiencing^ soci a l psychology;' Readings ^d projects . 
New, York: A. A..Knb|3f, 1979. • .. . " ■ ] ■ 

Maslach, e. & Pines* A. The burn-out syndrome in the day care setting. Child 
" Care Quarterly , 1977, &^ 100-113. , 

McSuire, W. H. Teacher burn-but. Today' s^ E dti eatibh ? 1979* 5* ^ . 

Pinei, A. Maslach, C; -Characteristics of staff burn-but in mental health 
sett iHtis. - Hospital and Cotmiunity Psychiatjpy, 1978, 15, 233-237.: . 

Heiskbpfi P. li Bufh-out anong teachers of excep-tional children. 

jhiHreit , IgSO, AZ, 18-23. — 

Zabel, R. H. & Zabels 'M^ K. Burnout: A cfitial ifsue for educators. 
Educa^'iprv Urajmited ,- 1980s |., 23-25. 



... i 



1 




■> * ' Special Eddc at i Oh Btirnout . 

Years of Regular Experience / 



Range » 0-42 ^ars 
Mean = '3.732 iS.0."i«.012) 
Median = 0.829 _ t- 
Mdde ' 0 (288 - 47.9^) 



Years of Special Education Experience 



Range = 0-40 years 

Wean = 5.338 ($;e. 4;5&0) 

Median ^4.090 . X^ 1 

Mode * 2.0 (92;. 54; 9' percent 4 or fewer years) 



Special Edticatioh When Began Teaching 



N u ittber Percentage 

Full V 218- ■ 36.3 

Provisional 357 59.4 

Not indicated 7 * ' 24 ' 4.0 

Other 2 0.2 

Totals • 601 100,0 
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- Table 2 
Respondent Characteristics 



Delivery Model 


Number 


Percentage 


itinerant ' , 


79 ' 


13.1 


bonsUlting 


46 


7.7 


Resource 


183 


30.4 


SelfrContained 


282 


46.9 , 


institutional 


45 


7.5 1 


Other 


26 


■ 4.3 . T 


Not indicated 


14 


2.4 ' 


Totals V 


645 


112.3 


Level of Students 


Number^ 





Preschool 
Prijiiary 
I^terinediat«- 
dgn for High 
Senior High 
Missing 



■* -284 
248 
14 



7.3 
4Z.3 
46.1 
41.3 
34.1 

2.3 



Totals 



1072 



178.6 




'Al^^::5K.;•:.■^C•::;r/v:•:•^-:,• • 
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Table 3 
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• 




;*iinotiona1 


Exhaust ion\ 5y t 


BVC 1 




« Level i 


- Mean 


j 

(S.D.) 


N 


Rank 

> - 


J^ireitfiodl / 




(1.2343) 


44 


2 ■ ■. 


Pflmary • 


2.4170 


(1.0669) 


284 


3 . 


Intermediate 


2.3969 


{i.di33). 


277 

\ ■ . ■ 


■ 5 ■. 


Junior Hi p 


. 2.4361 , / 


(1.1064) 


248 . 


• 1 


High Schopj 


2.4060 


. . (I.i542) 


.205 


■ ■ 4 


Totals V * 


^2.4558 


(1.987t)- 


1058 





TTT^ 



■ -f 



■A- 
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BuriioiJt 

• 


■■■■ , • ^_ : >* "V 


: ■:. >• 'v: Table 4 • ■ 
"beperson a1 i zat i on" by te 


ivel . • 




bevel ; 






(S.D.) 

■ i • 


Rank . 


Preschoal • 


44 


1.4508 


(1.1273) 


; 4 


Primary 


V 284 


1.5461 


' (1.2486) 


z 


Intermediate 


277 


1.4001* 


(1.1441) 


5 


Junior Higfi 


24d 


1.5687 • 


(1.2103} 


1 


High School 


205 


• 1.5310- 






totals 


1058 


1.5544 


(1.2103) 





*F = 8.457; p(» 0.0038 

•vi ■ - . • 

. .. ^ : ■: 
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r Table 5 ; 

"Personal ftccbmpl tshment " by LeviBi 







/ Mean 


(S.O.) 

A 


Rank 


- ■; V . : ... 

'Preschool 




4v8g7S / 


(0.7319) . 


1 




v: ;284.iV'/' 


4.7387 ; 


(0.7861) 


4 






■ --■/■ 
4.:iR?32 


(0.7151) 


2 : 




■_ 248 


'4; 7161 


* (0.8091) 


5 


; High Sthool 


; ' 205 ' 


4i7595 


(0.8165) 

• 


3 


.Totals 




4.7577 


' (t).8339) 


« _ 
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table 6 

"Emotional Exhaustion" by, Modgl 
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Hodel 


N 


Mean 


(S.B.) 


Rank 


itinerant ' * 


79 


. 2.3273 - 


(1.0386) 


6 


eonsuiting . 


46 


2.6313 - 


(1.0872) 


2 


Resource 
Self "-contained 


1$ 
282 


2.4838. 
2.4614 


(1.0491} 
1 (1.0438) 


4 


In^tltutionial . 


45 


' ' 2.5676^~ 


^(1.2973) 


3 


Other 


26 


2.6979 • 


(1.2732) 




totals 


661 


2.4558 


(1.0879) 






• 


■ .* » 


■ - If \ ■ : . 


■ / 


^ - . • • • . 

. "* * * 

• -• '\ ' 
• ■ _ ■' . *• ' ..' , ' ■ ■ 




"'p ■■ _ ■ ■ ' 
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table 7 
*pepersona1 izat ioii" by Model 



Model 




■ Mean 




Rank 


Itineraht • 


79 


' - . • 
■ 1.0703* 


— — . - ^ ■ ■ ./ — 
(0;9600) 








i 7627 


(1.3978) 


■I- 


Resoiirte . 


183 • 


1.6224 


(1.1892) • 




Sfitf-contaihed ' 


282 . 


1.5500 


/ (1.19,09) 




InstitutloflaV • 


45 


1.7033 ' , 


' (1.3938) • * 






26 ■ 


li3782 


(1.3177) 


- ■/ •^:•:;\■ 


totaU 


661 


li5544 


(1.2103) 


*F « 9.291; p « 0.0024 

. . 
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■ ■ * ■ 

' ■ ■ ■ 


* '•Per son a1 


Accompli sftSent" by Model : 

'-^ ' ^» -C , ^ '- : --^-^ — 




■ ■ , '. .. 

'Model 




Heian / 


(S.D.) . 


. Ranlc 


Itinerant. 






r • ■ 

(0.7636) 






. 46 


' 4.832/ 






Resource ^ 


183 


4.8368 ' 


(0.7489) 




Self-contained 


282" 


. 4.7640 


A 0.7606) 


;A .^.^.^ -S'.. 


Institutional ' 


.. 45 


4.4447* 


(1.0256) 


■ 6-- ' 

0 


Other 








f- i ■ 


Totals 


661. 


4.7577 


(0.8339J : 




*F s 6;9225 P * 


0.0087 


■ 0 
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CQUCation ournouL 


^- ^ /• 


. -' J' . 

t. ■ 

t ~ 

' ... ■ '••'S 


t- 

lEniQtlonal Exhaustion" 


by LaBel ; 
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. Mean 




Rank . ' 


LO 




, c.4o/l 


't\ fMTlL\ 
\ J- •Mil^J 


i 
•f 


: EHR ^ 


155 




• - * 


> • ' • ■ • 5 


TnK 


97 


\ 






- ■ • ■ • • > • • 
PSA 


^ 1Z5 






■ ■■ ' ' ■' 2 ' : 


61fv6a 


or 

• ' * 






* . . V . 


V • SMH . . 


i 101 






1 ■ ' ' ■ .■"•V 

♦ ; - - . , y* 


HI, 




^ 2.5471 

r- .' N ■ ......... ... . ■ • ■ .-. ■ ■■ 


(1.2609) 


... ; , .1 ..: -•- . i 


VI 


29 


-'2.3410 


; {1.2e9t) 




totals ■ 




2.4S$8 


(1.0879) 


. - " ■ ■ • ■ :v 

■" • — " • -. 


I ■;■ 'O • .-.v^. . : . - 

• « ■ ■ .■-.-■■vv ■ -. - ■ 


. • ■ ■- 7.. 

. •■ -v . 


• ■ . . • • ■_ ■ 
. ■ . ■ ' . ^ 




; . " -5 ■ 

,1 ■ li. 

' * ' " Jff ^^ ■ ' • V .■ V,; 


>* ' ■ "" • ' 

r...- . . - . . ■. . 
r ■ ' ~ ' . t ■- • 

"• .i. • • ■ ■■ S 




• 

■ ' • . .•. '/.-y'.y . ■ - 


_ 


■ ' . - . ' ■ • ' . . * 4 - 

• ; ■ . ■ .-• ■ \ • ^ 


■ ' .■ ■ . - w 
.• (y - • . . * - . , ■ 

. " • . . V • 
.» 




• ■» 

■ . ■ . ■• - (' ■. . ■ 'i. i .« " ' ■ 

;■ - ■. . ■ -■ -J •■■ 


'« . ... 

• ■ ■ ." , ■. r ■ 




• ' ) 






• 


. ■ - - ' ■ f . . 



i: - 
-f !■ 




Label 




' :i . 
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"bepefsbnalizaSj^ 6^ Label 



Lb .; 


163 


\ 1.5718 

i - . ■ - 


EHR . 


155 


■ 1.61^ 




97 
125 


1,3253* 
1.8476** 




87 . 


1.4387 


SNH 


101 ' ; 


l.|106*** 


HI ; • ' 


21 


1.4976 


VI* 


. 29 


1.4626 



778 



1.5S44 



*F - 4-169; p « 0.0416 
**F » 9.390; p 0.Q023 
***F V 44 961; p • 0.0263 
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• ^ /• Tible il y* 
"Persbnll Accompl ishment'' by Label 
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Label^ 




Mean 


(S.B.) 

" • / . 


\.Rank 


'J' 

P 










- - •. 


« 


- LD , 


M - . ■ 


4.8353 


(0.6536) 


' 4 

» ■ 




• EMR - 


% ■• '■ 

' 155 


4^917., 


(04766) • * 






TMR 


97 * 


4.8624*^ 


(0.6062). . 


• ■ 2 




. ; PSA 


125 


4 ; 8204 5^ ^ 


(0.7853) ^ • 




.-. . . 






j 4^^92* 1- ^ 


(0.6914). f 


- ;i;;-'--;.-.. 




;-.-;:.v^^H.;v;-- 


101 . 


' • * ■ 






.1 * ^ ■ ■ 






4.7577 . 


(0,8338) 








4.8547 


. • (0.6187) 


-\ - 3 : 












V 

^- ■ ■ 1- 






4,7577 


(0.8339) 


■ ■■■■IV : 


. V'"'-/ 


' ■■■■ \ --^V-;-.. 


»; 0.0379 








V 










^ i- V 
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: .: Ta51e 12 

• ■ Bsstionat Exhaustion by Age , 

_ . i_ ti \ - 

Age (fi) Heart SO Rank 

20-29 ' (268) ^ 2.5408. 1.0240 1 

30-39 • (184) 2.4814 1.1879 2 

4d^49f (75) 2^3980 1.1046 3 

fe-59 - ' • ( 48) ^ 2.23F9 1.0035 / 4 

- 60-69 (22) 1.9890 0.9390 5 



Ariova 

- • ■ ■ « 

» . • _____ 

Seurce SUra of Squares df ^ • F Sigrtif iearice 

Between' Croups 9.373- * ' * 2.343 1.998 0.0934 

^ bitieirity 8.474 . t 8.474 7.225 ' 1 0.0(^74 
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Table 13 
Depersonalization by Age 



Aqe 


N 


Mean 


SD 


Rank 


_^ __ 

: ?!9-29 * . 


268 


l./DII 


I icon 


1 
X 


36-39 * . 


184 


1.5080 


1.1632 


2 


40-49 • 


75 


1.3247 


K2296 


3 


5P-59 


48 


1.2382 


1.5084 


• - — 

/ 4 


60-69 


22 


i.0o44 














— 




• 


,miw<i 

♦ 




• 


Source 


Sum df Squares . 


df , 




Significance 


Between Group^ 


24.806 


4 6.202 


4.328 


d.ddi9 


binearity 


24.039 


1 24.039 


16.777 


0.0000 




■ . \) 
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Table 14 ' 

Personal SSisf action by Age f ' 



— \ — 

Age 




— 

Mean 


X 

Si) 


Rank 


20-29 


(268) 


4.6842 


0.7803 


5 


30-39 


\. (184). 


4.7952 


0.7647 


4 - 


40-49 


(75) ,^ 


4.8279 


0.9628 


2 


50-59 


( 48) 


5.0314 


0.8217 


i 


60^69 


(22) 


4.8183 


0.8791 


3 


* Ah&va 


Source 


Sum of Squares 


af HS 


F 


Significance 


Between Groups 


5.681 ^ 


4 1.418 


2.173° 


0.0706 


Linearity 


4.226 


V 4.226 


6.478 


. 0.0112 
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Pearson Correj at ions: Burnout Factors Hith Other Variables 



yrs frs leaching Direct- Time ttlin.. fittend, 
Reg- Ed Time - Instfiiet, /Say tiliie Eorif, 
ixp Exp. 



p« .019 .0?6 ' Ml 



p« .001 .000 .321 
r s -0.0898* 0.0355 • 0;b26? 



P 



JJiUJiO 


-UiUUiU 


(liUUUO 




MtCuQ UtlOOb u.iOW^ 




m 


(601)' 


m 


(601) 


loij (601); (^^^ 




.225 


.490 


I494, 


- .125 ■ 


•00D •000 •090 




•^.0262 


-0.0062 


0.036d 


0:0065 


0;1557* 0U380* 0.2690* 

' ' ' ■ • ' f ■ ■ 






(601) 


(601) 


isij 


:(6pi) (Wlj 11) 




M 


.440 


.184 


.437 


• iOOO .000 V .000 ^ 




-0.0404 


0.0634 


m.0166 


0.0040 


■C.P656 -0.0120 -0.0879* 


mi- 

•■ m 
a 


(574^ ■ 


(601) 


(601) 


(601) 


(601) • (601) (601); 


• < 
IS) 

; 09 


.167 


' .060 


.343 


.46r 


.054 .384^ .016 



*p < .05 

Nuflber of responses to individual iteiiis ranged from 574 to 601. 
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